
  

 

 

 

 

 
 

 

 

 

 

 

Mark Schem e (Results)  
 

Summ er 2015 
 

 

 

Pearson Edexcel I nternat ional GCSE 
in English Literature (4ET0)  
Paper 01 
 

Pearson Edexcel Level 1/ Level 2 
Cert ificate in English Literature (KET0)  
Paper 01 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

Ed ex cel  an d  BTEC Qu al i f i cat ion s  
 

Edexcel and BTEC qualif icat ions are awarded by Pearson, the UK’s largest  awarding body. 

We provide a wide range of qualif icat ions including academ ic, vocat ional,  occupat ional and 

specific programmes for employers. For further informat ion visit  our qualif icat ions 

websites at  www.edexcel.com or www.btec.co.uk. Alternat ively, you can get  in touch with 

us using the details on our contact  us page at  www.edexcel.com / contactus. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pear son :  h elp in g  p eop le p r og r ess, ev er y w h er e  
 

Pearson aspires to be the world’s leading learning company. Our aim  is to help everyone 

progress in their lives through educat ion. We believe in every kind of learning, for all 

kinds of people, wherever they are in the world. We’ve been involved in educat ion for 

over 150 years, and by working across 70 count r ies, in 100 languages, we have built  an 

internat ional reputat ion for our commitment  to high standards and raising achievement 

through innovat ion in educat ion. Find out  more about  how we can help you and your 

students at :  www.pearson.com/ uk 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Summer 2015 

Publicat ions Code UG041491*  

All the material in this publicat ion is copyr ight  

©  Pearson Educat ion Ltd 2015 

http://www.edexcel.com/
http://www.btec.co.uk/
http://www.edexcel.com/contactus
http://www.pearson.com/uk


  

Gen er al  Mar k in g  Gu id an ce  
 

 

 

• All candidates must  receive the same treatment . Exam iners must  mark the first  
candidate in exact ly the same way as they mark the last .  

 

• Mark schemes should be applied posit ively. Candidates must  be rewarded for 
what  they have shown they can do rather than penalised for om issions. 

 

• Examiners should mark according to the mark scheme not  according to their  
percept ion of where the grade boundaries may lie. 

 

• There is no ceiling on achievement . All marks on the mark scheme should be 
used appropriately. 

 

• All the marks on the mark scheme are designed to be awarded. Examiners 
should always award full marks if deserved, ie if the answer matches the mark 
scheme. Examiners should also be prepared to award zero marks if the 
candidate’s response is not  worthy of credit  according to the mark scheme. 

 

• Where some judgement  is required, mark schemes will provide the principles by 
which marks will be awarded and exemplif icat ion may be lim ited. 

 

• When examiners are in doubt  regarding the applicat ion of the mark scheme to a 
candidate’s response, the team leader must  be consulted. 

 

• Crossed out  work should be marked UNLESS the candidate has replaced it  with 
an alternat ive response. 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



  

 
 
 
 
Assessment  Object ives:  4ET0/ 01 and KET0/ 01 

 

AO1 A close knowledge and understanding of prose, poet ry and drama texts 
and their  contexts. 

AO2 Understanding and appreciat ion of wr iters’ uses of the following as 
appropriate:  characterisat ion, theme, plot  and set t ing. 

AO4 A focused, sensit ive, lively and informed personal engagement  with 
literary texts. 

 



  

Pap er  1 :  Dr am a an d  Pr ose  

Sect ion A:  Drama 
 

A View  f r om  t h e Br id g e  

Quest ion 
Number 

I ndicat ive content  

 1 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• Rodolfo is cousin to Beat r ice and brother to Marco. Both of the men 
are I talian imm igrants who have come to America illegally from 
Sicily in search of work. They are taken in by the Carbones. Rodolfo 
is a cont rast  to most  Red Hook men;  he is blond and can cook and 
sew. He is in his late 20s 

 

• some candidates may argue that  Rodolfo is not  really developed as 
an indiv idual in his own r ight  but  more as a catalyst  to the unfolding 
events of the play. He certainly reveals lit t le about  himself and his 
own life. I n his romant ic involvement  with Cather ine he embodies a 
threat  to Eddie’s relat ionship with his niece. I t  can be argued that  
Miller has designed this character as a foil to Eddie Carbone 

 

• upon not icing that  Rodolfo and Cather ine are forming a 
relat ionship, Eddie sets about  point ing out  Rodolfo’s flaws to both 
Cather ine and Beat r ice. He complains that  Rodolfo is ‘not  r ight ’ and 
at tacks his more fem inine qualit ies 

 

• Eddie accuses Rodolfo of want ing to marry Cather ine in order to get  
American residency. I t  is unclear whether or not  Rodolfo t ruly loves 
Cather ine in the play. He certainly impresses her with his modern 
out look on life and range of skills:  ‘Oh, I  sing Neapolitan’.  Although 
they are discovered in the aftermath of sex by Eddie, their 
relat ionship could be considered to be lacking genuine passion. 
Eddie quest ions Rodolfo’s sexuality by kissing him  ( ‘Suddenly kisses 

him ’ is the stage direct ion)  in an at tempt  to prove his homosexuality 
 

• unlike his brother, Marco, Rodolfo does not  seek revenge on Eddie 
for either report ing him  to imm igrat ion or abusing Catherine in front  
of him . I t  is clear that  he does want  to be an American cit izen and it  
can be argued that  this is one factor in his courtship of Cather ine. 
When Cather ine asks him  about  the possibility of liv ing together as 
a marr ied couple in I taly, Rodolfo says:  ‘No;  I  will not  marry you to 
live in I taly. I  want  you to be my wife, and I  want  to be a cit izen’ 

 

• Rodolfo may be seen to forgive Eddie at  the end of the play when, 
on his wedding day to Cather ine, he t r ies to make peace with him  
and offers to kiss his hand. I t  is not  made ent irely clear by Miller  
whether Rodolfo genuinely does forgive Eddie and it  is left  to the 
actor who plays this character (or reader or director)  to present  an 
interpretat ion. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in the 

response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of lim ited 
relevance 

• Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  
2  

7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more features, 
a clear balance is evident  

Lev el  
4  

19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, 
a thorough, balanced approach is evident  

Lev el  
5  

25-30 • Assured knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, 
a percept ive, balanced approach is evident  

6 

 



  

A View  f r om  t h e Br id g e –  Ar t h u r  Mi l ler  
 

Quest ion 
Number 

I ndicat ive content  

1 ( b )  • Examiners should be alert  to a var iety of responses and should 
reward points which are clear ly based on evidence from the 
text . This is not  an exhaust ive list  but  the following points are 
likely to be made:  

 

• some candidates may discuss loyalt y or ‘being t rue’ as part  of 
their discussion of t ruth 

• Alfier i, lawyer and narrator of the story, can be said to 
represent  t ruth in the play. His words:  ‘But  the t ruth is holy’ in 
his closing speech demonst rate his almost  religious devot ion 
to the t ruth. I n this way the t ruth is seen to stand above the 
characters and their concerns. Alfier i embodies the t ruth, with 
Miller present ing him  to the audience in a pool of light . Dur ing 
the play we see characters interpret ing the t ruth in different  
ways, but  Alfier i reflects its absolute nature 

• in hiding the illegal im migrants, the Carbones are effect ively 
ly ing to the author it ies, but  there is a tension about  which one 
they should be t rue  to – one’s family and community or the 
laws of one’s country. The apocryphal tale of Vinny Bolzano 
illust rates this dilemm a clear ly. Eddie suffers when, in 
report ing Marco and Rodolfo to the authorit ies, he turns 
against  his own community and fam ily 

• Eddie can be seen to lie to himself about  his t rue feelings for 
his niece, Cather ine. He cannot  contemplate the fact  that  he is 
unconsciously in love with her. Beat r ice can see the t ruth and 
puts it  to Eddie:  ‘You want  something else, Eddie, and you can 
never have her’. She cont inues in st rong terms:  ‘The t ruth is 
not  as bad as blood, Eddie!  I ’m  tellin’ you the t ruth – tell her 
goodbye forever’. This speech foreshadows the bloodshed at  
the end of the play as Eddie is k illed in the fight  with Marco 

• Eddie is convinced that  Rodolfo is not  telling the t ruth about  
his reasons for want ing to marry Cather ine. He produces the 
argument  that  Rodolfo requires marriage to stay legally in 
America. Miller does not  make Rodolfo’s sexual or ientat ion or 
mot ivat ion clear either way, but  there are suggest ions that  
this may be a cont r ibut ing factor 

• Alfier i t r ies to persuade Marco not  to punish Eddie for the 
dishonour that  he has brought  to his fam ily. Although Marco 
gives Alfier i his word that  he will not  harm Eddie, he then goes 
ahead and at tacks him. I t  can be argued that  his need to take 
revenge is st ronger than his prom ise to Alfier i. I n this way 
Marco can be seen to lie to Alfier i while rem aining t rue to 
himself and his values 

• at  the end of the play, Marco exposes the truth about  Eddie 
and fights for what  he believes is j ust ice. I t  can be argued that  
Eddie is f ight ing to preserve a lie about  his feelings while 
Marco is f ight ing for the t ruth. Beat r ice remains t rue to Eddie 
when she holds him  dying in her arms after he has been 
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stabbed. Arguably Eddie shows his t rue feelings in his dying 
words:  ‘My B! ’ 

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  
3  

13-18 • Sound knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are 
clear ly relevant  

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  

in the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is assured, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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An  I n spect o r  Cal ls –  J B Pr iest ley  
 

Quest ion 
Number 

I ndicat ive content  

2 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• Eric is the son of Mr and Mrs Bir ling and brother of Sheila. He is 
described at  the beginning of the play as ‘in his ear ly twent ies, 
not  quite at  ease, half shy, half assert ive’. The first  ment ion of 
him  is:  Eric suddenly guffaws. He seems to be out  of place and 
socially awkward at  this fam ily celebrat ion. He is the last  
character to be quest ioned by the I nspector and is arguably the 
most  closely involved with Eva Sm ith/ Daisy Renton as, following 
their affair, it  is his baby that  she is carrying 

 

• as one of the three male characters, Eric t r ies to join in the 
conversat ion about  women’s love of clothes with his father and 
Gerald before the I nspector’s arr ival.  I t  can be argued that  he is 
presented as quite a superficial character who sits on the 
periphery of this gathering and the Bir ling family 

 

• Eric is revealed as a heavy dr inker. Gerald comments:  ‘I  have 
heard that  he drinks pret ty hard’. I nit ially his parents do not  
realise this about  him , or, it  can be argued, choose not  to. He is 
t reated like a child by Mrs Bir ling, who ironically later condemns 
him  when she refers to the lack of responsibility taken by the 
father of Eva Sm ith’s baby 

 

• Eric demonst rates some awareness of social j ust ice when he says 
‘Why shouldn’t  they t ry for higher wages?’ when learning of his 
father sacking Eva Smith for this reason. I n this way he can be 
seen to be aligned with Sheila, who unlike the older Bir lings is 
moved by the I nspector’s revelat ions 

 

• in talk ing of his relat ionship with Eva Sm ith he can once again 
appear quite shallow. He describes her as a ‘good sport ’ 
demonst rat ing a rather immature out look. He is shown to take 
some responsibilit y when he offers to marry Eva, even though 
she declines. He also t ries to support  her financially, asking his 
father for a pay r ise, then resorts to theft  from the firm  when his 
father turns him  down abrupt ly. This shows that  Eric has some 
conscience and takes pract ical steps to t ry to take responsibility 
for his act ions 

• Eric is aghast  at  his parents’ abdicat ion of responsibility and 
openly blames his father:  ‘You’re the one I  blame for this’. His 
words expose his parents’ lack of conscience and responsibility. 
I t  seems that  he has grown up somewhat  through the course of 
the play, telling his parents, ‘I ’m  ashamed of you’ and, when 
Bir ling threatens him:  ‘I  don’t  give a damn now’. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  
5  

25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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An  I n spect o r  Cal ls –  J B Pr iest ley  
 

Quest ion 
Number 

I ndicat ive content  

2 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  
sh ou ld  r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce 

f r om  t h e t ex t . Th is is n o t  an  ex h au st iv e l ist  b u t  t h e 

f o l low in g  p o in t s ar e l ik e ly  t o  b e m ad e:  

• Priest ley’s v iews of the class system are exposed in this play 
through its explorat ion of social prejudice and pr iv ilege. I n a 
capitalist  society, embraced and embodied by Mr Bir ling, people 
were expected to know their  places and not  go on st rike or ask 
for more money. The early twent ieth century saw st r ikes, 
including that  by the coal m iners. Pr iest ley uses dramat ic irony 
to undermine the views of Mr Bir ling as he laughs off var ious 
historical events – the prospect  of war, st rike, the sinking of the 
Titanic -  as ‘a lot  of wild talk’ 

• Priest ley’s v iews on social injust ice come through the play, 
largely through the words and act ions of the I nspector. The 
Bir lings can be described as nouveau r iche, having made their 
money through Mr Bir ling’s ‘hard-headed’ business acumen. 
Pr iest ley notes that  Mrs Bir ling is her husband’s social super ior, 
in the same way that  Gerald would be Sheila’s after their 
marriage 

• it  is implied that  Gerald’s mother, Lady Croft , may disapprove of 
the match between her son and Sheila because Sheila is not  
from an aristocrat ic background. I t  can be argued that  the Crofts 
are not iceable by their absence from this celebrat ion. When 
talk ing about  the stalls bar at  the Palace Variety Theat re, Gerald 
refers to ‘women of the town’, a euphemism  for prost itutes, 
suggest ing that  he has been there before and is perhaps fam iliar  
with them on some level, which would have been normal for men 
of his social class 

• in order to boost  his social standing in front  of Gerald, Mr Bir ling 
boasts of his belief in an impending knighthood and his role as a 
magist rate. His assumpt ion when the I nspector arr ives is that  he 
must  be seeking a warrant . The I nspector himself falls outside 
the class structure. I n his ‘Fire and blood and anguish’ speech, 
the t ruth of Pr iest ley’s own views on the suffering caused by 
prejudices of social class comes through. The I nspector shows 
lit t le regard for the mores of social class, refusing to be 
dominated by Mr Bir ling 

• Eva Smith is from a lower class background. Mrs Bir ling refers to 
her in a derogatory way as a gir l ‘of that  class’, which shows her 
ut ter dism issal and disregard of working women. The other 
working class character who appears briefly in the play is Edna, 
the maid 

• the I nspector highlights the importance of those who have the 
power to help the lower classes actually helping them. He does 
this through the exposure of Mrs Bir ling’s involvement  in the 
women’s charity where she is actually very judgemental and 
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unhelpful and his words to Mr Bir ling:  ‘Public men, Mr Bir ling, 
have responsibilit ies as well as priv ileges’. 

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  
3  

13-18 • Sound knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are 
clear ly relevant  

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  

in the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is assured, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Hen r y   V -  W i l l i am  Sh ak esp ear e 

 

Quest ion 
Number 

I ndicat ive content  

3 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• the Dauphin is son of the King of France and heir to the throne 
unt il Henry overthrows the French monarchy. He is a headst rong 
young man who mocks the English forces rather than making 
plans to fight  them. He frequent ly refers to Henry’s youthful 
ant ics before he ascended to the throne and sends the insult ing 
gift  of tennis balls to Henry. He dism isses Henry’s claim  on some 
minor French dukedoms. I t  can be argued that  the Dauphin may 
possess some of the characterist ics of Henry as a younger man 

 

• the Dauphin is f irst  seen at  the King’s palace in Rouen. He is a 
cont rast  to his father who takes the English threat  ser iously. He 
shows respect  for his father:  ‘My most  redoubted father’, but  
declines to prepare for war. I n mocking fear of Henry, the 
Dauphin shows himself to be foolish and therefore unfit  to rule. 
The Constable warns against  this underest imat ion:  ‘Oh peace, 
Pr ince Dauphin, you are too much mistaken in this k ing’ 

 

• the Dauphin challenges Henry through his exchange with Exeter:  
‘I  desire nothing but  odds with England’. He is presented as a 
cont rast  to Henry but  this does not  cont inue into the Agincourt  
scenes 

 

• on the eve of the Bat t le of Agincourt , the French lords in their 
camp mock the weakened condit ion of the English. They 
demonst rate arrogance and over-confidence 

 

• another French character is the King who accepts Henry’s claim  
and negot iates the peace t reaty. He is a cont rast  to his son in 
both language and conduct . He takes Henry’s claim  to the throne 
seriously, rem inding the court  that  Henry is descended from the 
Black Pr ince, v ictor at  Crécy 

 

• Cather ine is the daughter of the King of France. Her marriage to 
Henry is designed to bring peace to England and France. Her 
high status can be seen to protect  her but  she is also rest r icted 
by it . She has been raised to be brokered as a wife in a polit ical 
agreement . 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Hen r y   V -  W i l l i am  Sh ak esp ear e 

 

Quest ion 
Number 

I ndicat ive content  

3 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• one of the first  deaths that  the audience is introduced to is the 
report  by Mist ress Quickly concerning Falstaff, ‘The king has 
killed his heart ’, stat ing that  Henry’s neglect  of his old fr iend has 
led to his dem ise. This introduces the idea of Henry as King – his 
sovereign responsibilit ies are more important  than old 
allegiances 

 

• Henry pronounces the death sentence on Scroop, Gray and 
Cambridge for allying secret ly with the French. He points out  
‘you have conspired against  our royal person’ and ‘received the 
golden earnest  of our death’. His regal pronouncement  includes 
the message that  the death sentence is for an offence against  
the kingdom and is not  for personal revenge. Death is the public 
consequence of bet rayal 

 

• Henry paints a viv id picture of the horrors and dest ruct ion that  
will be visited on the city of Harfleur if it  does not  surrender. He 
states:  ‘I  will not  leave the half-achieved Harfleur t ill in her ashes 
she lie bur ied’.  He uses death as a threat  – ‘murder, spoil and 
villainy’. The violence of warfare is out lined in ‘your naked infants 
spit ted upon spikes’ 

 

• Pistol begs Llewellyn to speak to the Duke of Exeter to save 
Bardolph’s life. Bardolph has been condemned for stealing. 
Llewellyn replies that  it  is his fate and notes that , even if 
Bardolph were his brother, he would expect  him  to be executed 
‘for discipline ought  to be used’. Henry supports this sentence, 
expect ing excellent  behaviour from his army with the ult imate 
consequence for those who fall short  

 

• the night  before Agincourt , Williams and Bates place 
responsibility on the King for the fate of the eternal souls of the 
dead:  ‘Now if these men do not  die well it  will be a black mat ter 
for the King’.  Henry says that  all soldiers should confess their 
sins before bat t le:  ‘And dying so, death is to him , advantage’. 
The physical effects of death on the human body are noted when 
Henry comments that  English corpses will spread the plague in 
France 

 

• the noble deaths of the Dukes of York and Suffolk are reported, 
demonst rat ing honour in death ‘brave soldier doth he lie larding 
the plain’. The nature of death is discussed in its physical form  
and in its symbolic form , showing nobilit y and sacrif ice. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Mu ch  Ad o  Ab ou t  Not h in g  –  W i l l iam  Sh ak esp ear e 

 
Quest ion 
Number 

I ndicat ive content  

4 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

 

 

• Hero is the daughter of Leonato and cousin of Beat r ice. She is a 
kind and gent le person who is a major female character in the 
play. She is depicted as the Elizabethan ideal of innocent  
womanhood, obedient  and placid. She has few act ions and words 
in the play, rather react ing to others and allowing them to make 
decisions for her. She embodies the formal courtship t radit ions of 
the per iod, being passive in the arrangements for her marriage 

 

• Hero is accused of adultery, denying everything and then faint ing 
with the shock. After being hum iliated at  her wedding, she feigns 
death unt il her innocence is proved. She is less naïve by the end 
of the play, not ing that  ‘One Hero died defiled, but  I  do live, / And 
surely as I  live, I  am a maid’.  She also act ively takes Beat rice’s 
poem, giv ing it  to Benedick and helping to st rengthen the 
relat ionship between them 

 

• Beatr ice and Hero can be considered to be foils for each other. 
Beat r ice is the niece of Leonato and is the opposite to her cousin 
Hero. She is cynical, lively and assert ive, sustaining a ‘merry 
war’ of wits with Benedick. I t  is suggested that  there was some 
relat ionship between the two in the past  but  that  this did not  
work out . The suggest ion is that  Beat r ice was in love with him  

 

• as a character, Beatr ice can appear quite vulnerable, despite her 
hard exterior, opening herself up to st rong feelings when she 
overhears Hero explaining that  Benedick is in love with her. She 
is a st rong female character who defends her cousin vehement ly 
after the accusat ions of adultery. She kicks against  the inequalit y 
of women at  the t ime by wishing to be a man:  ‘I  cannot  be a 
man with wishing, therefore I  will die a woman with gr ieving’ 

 

• Margaret  is Hero’s servant  and is used without  her knowledge in 
the plot  by Don John to dishonour Hero. She meets Borachio in 
Hero’s chambers and is m istaken for Hero, which leads to the 
accusat ion. I t  can be argued that  she is not  a developed 
character in her own r ight , but  playing a key part  in the plot  

 

• Ursula is another servant  to Hero. She is act ively involved in 
making up with Hero the story about  Benedick’s love of Beatr ice, 
ensuring that  Beat r ice can overhear. I n this way she can be 
considered sim ilar to Margaret  in her importance to the play’s 
plot .  
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  

18 

 



 

Mu ch  Ad o  Ab ou t  Not h in g  –  W i l l iam  Sh ak esp ear e 

 

Quest ion 
Number 

I ndicat ive content  

4 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  bu t  t h e fo l low in g  p o in t s ar e l ik e ly  t o  

b e m ad e:  
 

• natural j ust ice is considered in the play in several ways. Don John 
the Bastard, who has fought  against  his legit imate brother, Don 
Pedro, reflects the victory of natural j ust ice as he has been 
defeated. This represents the victory of the natural order over that  
which would dest roy it  – the unnatural.  Don John’s bit terness 

leads to the decept ion by which Hero is wrongly accused of 
adultery 

 

• the accusat ion against  Hero is not  only unj ust , but  also unlawful.  
Borachio hatches the plan to subst itute Margaret  for Hero, making 
it  appear that  Hero is unfaithful. Borachio is paid to do this. Don 
Pedro and Claudio are eventually convinced by Don John’s 
allegat ions, which are sufficient  to condemn Hero’s chast ity. 
Hero’s dishonour at  her own wedding is part icular ly unjust ,  
leading to her collapse and counterfeit  death. Claudio says of 
Hero:  ‘Give not  this rot ten orange to your fr iend’ 

 

• Leonato, as Governor of Messina, has a place in the legal 
hierarchy. Further down the hierarchy the audience is introduced 
to Dogberry, Verges and the men of the Watch. This is a source of 
great  humour in the play. They overhear Borachio telling Conrade 
of the plot  against  Hero and prompt ly arrest  them. Dogberry’s 
verbose style of delivery can be seen as Shakespeare ridiculing 
aspects of the law. He t r ies to tell Leonato of the plot , before the 
wedding ceremony, but  Leonato will not  listen and passes down 
the responsibility of interrogat ing the pr isoners to Dogberry and 
the Watch 

 

• Dogberry, Verges and the Watch bring Borachio and Conrade 
before the Sexton for interrogat ion. This scene sat ir ises the law;  
Dogberry uses the formality of legal speech but  his delivery and 
words lead the Sexton to say ‘Master Constable, you go not  the 
way to examine;  you must  call forth the watch that  are their 
accusers’. He is at tempt ing to follow the official processes of the 
law 

 

• Antonio and Leonato t ry to take the law into their own hands  
when they challenge Don Pedro and Claudio to fight . Benedick also 
challenges them and, when they fail to see the t ruth of Hero’s 
honesty, he resigns his post . The arr ival of Dogberry and Verges 
reveals to the men that  they were wrong about  Hero and just ice is 
finally done. Borachio admits his lies and villainy to Leonato. 
Claudio, in penance for his wrongful accusat ions, agrees to marry 
the woman of Leonato’s choice, assuming Hero to be dead 
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• at  the end of the play, j ust ice is further seen to be done when Don 
John is captured and Claudio finds that  the woman he is to marry 
is Hero. He has paid for his unjust  t reatment  through the 
temporary belief that  she was dead. This balances the scales of 
j ust ice in the play. 

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  
1  

1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Rom eo an d  Ju l ie t  –  W i l l iam  Sh ak esp ear e  
 

Quest ion 
Number 

I ndicat ive content  

5 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  bu t  t h e fo l low in g  p o in t s ar e l ik e ly  t o  

b e m ad e:  
 

• Juliet  is a young and naïve gir l at  the beginning of the play. She is 
introduced to the audience when her mother presents her with the 
idea of a possible marriage to Par is. At  this point  in the play she is 
unconcerned about  the big decisions being made about  her future 
saying:  ‘I ’ll look to like, if looking lik ing move’ 

 

• upon meet ing Romeo at  the Capulet  ball, Juliet  can be described 
as impulsive when she falls in love with him  at  f irst  sight . After 
they have kissed, she says:  ‘Give me my sin again’, suggest ing 
that  she is dar ing in her act ions. When she is told that  Romeo is a 
Montague, she is shocked but  not  sufficient ly to reject  the idea of 
romance with him . She notes:  ‘My only love, sprung from my only 
hate’ 

 

• Juliet ’s meet ing with Romeo in the balcony scene demonst rates 
her single-m indedness in get t ing what  she wants. She is bold in a 
childish way when she says:  ‘Deny thy father and refuse thy 
name’. She shows modesty when she says to Romeo:  ‘What  
sat isfact ion can’st  thou have tonight?’ I n agreeing to marry 
Romeo the following day, she sets in mot ion a course of act ions 
that  will result  in both their  deaths 

 

• we see Juliet ’s childish nature once more as she excitedly t r ies to 
glean informat ion from the Nurse about  her impending wedding to 
Romeo. Following the marriage, we next  see her grieving the 
death of Tybalt  and, perhaps more genuinely, her ruined 
relat ionship with Romeo. She is impat ient  to see Romeo and enjoy 
her wedding night ,  wishing that  darkness would arr ive quickly:  
‘Gallop apace you fiery footed steeds’ 

 

• it  can be argued that  Juliet  matures quickly through the course of 
the play. She is very resistant  to her father ’s orders to marry Paris 
(which would const itute an act  of bigamy but  is also against  her 
wishes) . She is courageous enough to take the desperate act ions 
of taking on the Friar’s plan to fake her own death so that  she can 
be with Romeo but  she is understandably afraid when she takes 
the pot ion:  ‘A faint  cold fear thr ills through my veins’ 

 

• Juliet ’s refusal to live without  Romeo at  the end of the play 
reflects the major change that  has taken place to her character 
throughout  the play. Upon finding Romeo dead at  her side in the 
tomb, she is unmoved by the Friar’s persuasion to leave and live, 
rather taking her own life than exist  without  her husband. She has 
changed from a young and indecisive gir l to a determined and 
brave woman. Alternat ively it  could be argued that  her suicide 
reflects the act ions of a spoilt  child. 

21 

 



 

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in the 

response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more features, 
a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, 
a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, 
a percept ive, balanced approach is evident  
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Rom eo an d  Ju l ie t  –  W i l l iam  Sh ak esp ear e  
 

Quest ion 
Number 

I ndicat ive content  

5 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  bu t  t h e fo l low in g  p o in t s ar e l ik e ly  t o  

b e m ad e:  
 

• the play is set  in I taly in the city of Verona;  its st reets provide the 
set t ing for the play’s violent  opening scene when the Capulet  and 
Montague servants are involved in a public brawl that  at t racts the 
disapproval of Pr ince Escalus. This set t ing ensures that  the intense 
hat red of the two fam ilies for each other is publically known from 
the start  

 

• Capulet ’s mansion is one of the main set t ings in the play and is f irst  
used when the audience is introduced to the sheltered Juliet  in her 
own home. The house represents the Capulet  wealth and is also the 
scene for the lavish ball at  which Romeo and Juliet  meet  for the first  
t ime. The balcony is arguably a romant ic set t ing, showing the 
metaphorical distance between the lovers as Romeo is in the 
orchard and Juliet  is on the balcony 

 

• Friar Lawrence’s cell is the home and ret reat  for this f igure of the 
church. Romeo can be seen in a state of confession when he 
confides in the Fr iar. He tells him  of his love for Juliet ;  the religious 
set t ing supports the spir itual nature of the t rue love he feels. I t  
remains a place of confession when Romeo returns there and is 
informed by Fr iar Lawrence that  he is to be banished rather than 
executed for killing Tybalt .  I t  is the place to which Juliet  goes later in 
the play to plead with the Friar for help 

 

• a public place is again the set t ing for the scene of violence between 
Tybalt  and Mercut io when Mercut io is fatally wounded in the brawl. 
I t  is significant  that  this f ight  takes place in public because Prince 
Escalus had clear ly warned that  no more civil unrest  should disturb 
the st reets of Verona. This scene demonst rates the effect  of the 
violence between the fam ilies on the city itself 

 

• Juliet ’s bedroom is the scene of her intense soliloquy as she waits 
for Romeo to come to her and contemplates the consequences of 
her cousin’s death. I t  is also where Juliet  confides in the Nurse ( it  
could possibly be compared to the cell of Fr iar Lawrence)  and 
receives the advice to commit  bigamy and marry Par is. I t  is also the 
scene of her wedding night  with Romeo and, ironically, her 
consumpt ion of the Fr iar’s pot ion 

 

• the churchyard and tomb of the Capulets are used as the set t ing for 
the play’s concluding scenes. This is a fit t ing scene for the t ragic 
outcome of the play;  Shakespeare uses words to create t ime, place 
and atmosphere, e.g. Par is using a torch in the darkness and 
ment ioning ‘yon yew t rees’. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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  Th e I m p or t an ce o f  Bein g  Ear n est  –  Oscar  W i ld e 

 

Quest ion 
Number 

I ndicat ive content  

6 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a v ar iet y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev iden ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e fo l low in g  p o in t s ar e l ik e ly  t o  

b e m ad e:  
 

• candidates are likely to ment ion some or all of the following:  
Miss Pr ism, Canon Chasuble, Lane and Merriman. These 
characters form  a lower st ratum of class that  is symmetr ical in 
the same way as the characters of higher social standing 

 

• Miss Pr ism is Cecily’s governess. She presents a source of 
humour in her use of clichés and pedant ic statements and is also 
important  to the play’s plot . She approves of Jack’s respectable 
surface and crit icises his ‘unfortunate brother’. She is severe and 
r igid in her character and puritanical in out look but  she does 
have a softer side, having wr it ten a novel that  was ‘lost ’. She has 
romant ic feelings for Canon Chasuble which is a source of 
humour. She reacts coldly to Jack when he has just  found out  
that  he was placed in her handbag that  was discovered at  the 
t rain stat ion. I t  can be argued that  Miss Pr ism sounds like 
‘m ispr ision’ which means neglect  or violat ion of duty 

 

• Canon Chasuble is the rector on Jack’s estate and is approached 
by both Jack and Algernon to be christened as Ernest . He has 
romant ic feelings for Miss Pr ism and, like her, serves as a com ic 
character unintent ionally. His ‘courtship’ of Miss Pr ism is 
amusing. Wilde r idicules the Church by using Chasuble’s posit ion 
as a Doctor of Divinity. Chasuble can be seen as a m irror 
character to Miss Prism in a play that  is st ructured around 
symmetrical pairs of characters. His language is entertaining in 
its double meanings:  ‘I  spoke metaphorically. My metaphor was 
drawn from bees. Ahem! ’ 

 

• Lane is Algernon’s servant  and confidant . He appears only in Act  
1 when he opens the play on stage, laying out  afternoon tea. He 
is a source of humour in the play, act ing as Algernon’s comic 
sidekick. When Algernon enters talk ing about  his playing of the 
piano, Lane says he did not  think it  was polite to listen. His 
amusing exchanges with Algernon establish the tone of the play 
from the beginning and init iate some of its important  issues and 
concerns such as the nature of marriage and the moral duty of 
the servant  class. Lane covers for Algernon when, for example, 
Lady Bracknell’s cucumber sandwiches go missing 

 

• Merriman is the but ler at  the Manor House and only appears in 
Acts 2 and 3, being Lane’s m irrored character. He keeps the 
st ructure of the plot  working by announcing people and 
occurrences. He serves Jack when he is in the country and is 
used as a dramat ic feature of the play, entering just  when a 
confrontat ion is about to escalate. He does not  comment  on his 
upper class masters but  maintains a neut ral stance amidst  the 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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 Th e I m p or t an ce o f  Bein g  Ear n est  –  Oscar  W i ld e 
  

Quest ion 
Number 

I ndicat ive content  

6 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  bu t  t h e fo l low in g  p o in t s ar e l ik e ly  t o  

b e m ad e:  
 

• secrets in the play lead to its dramat ic tension. There are minor 
and major secrets which are revealed gradually as the play 
progresses. They are important  as it  is a m ystery as well as a 
comedy. The audience t ries to work out  Jack’s ident ity as the 
secrets in the play are uncovered 

 

• Lane has a secret , which is that  he was once married as a 
‘consequence of a m isunderstanding between myself and a young 
person’, but  because Lane is a m inor character this element  is not  
pursued in the play. Lane keeps Algernon’s secrets as a good 
servant  should, such as when Algernon has eaten all the 
cucumber sandwiches. He covers up for Algernon, indicat ing that  
‘there were no cucumbers in the market  this morning’ 

 

• secret  ident it ies are key to the play’s cent ral themes and ideas. 
The word ‘earnest ’ as used in the t it le means genuine and sincere. 
Jack and Algernon both use the name of Ernest  deceit fully towards 
their own ends. Jack uses it  so that  he can escape to London and 
Algernon uses it  in his pretence to be Jack’s brother in order to 
meet  Cecily. The play on words between ‘Earnest ’ and ‘Ernest ’ is a 
decept ion that  dramat ically unfolds during the course of the play 

 

• some objects hold the key to secrets in the play. An example of 
this would be the cigaret te case used so that  Algernon can 
quest ion Jack on the ident ity of Cecily. Jack lies, saying ‘Cecily 
happens to be my aunt ’, but  Algernon finally discovers that  she is 
Jack’s ward. Cecily’s personal diary holds secrets, including the 
fact  that  she has made up love let ters from Ernest  to herself 

 

• some candidates m ight  consider that  Jack’s ident ity is a significant  
secret  in the play. He tells Lady Bracknell ‘I  don’t  actually know 
who I  am by birth’ and that  he was discovered in a handbag at  the 
railway stat ion. The situat ion concerning who Jack is and who the 
handbag belonged to keeps the audience in suspense. At  the end 
of the play, secrets are exposed and lead to other more important  
t ruths. Miss Pr ism ’s revelat ion of her secret  (kept  for 28 years)  
leads to the t ruth of Jack’s ident ity 

 

• Cecily lies about  her age, telling Lady Bracknell that  she is 
eighteen but  ‘adm its to twenty’ at  part ies. Lady Bracknell 
observes that  London is full of women who ‘have remained thirty-  
five for years’. These secrets are not  only for amusement  but  also 
maintain the sat ire on women and a certain class in society 

 

• money can be seen to buy secrets in the play – Lady Bracknell 
br ibes Gwendolen’s maid with ‘a small coin’ to discover the 
locat ion of her daughter. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in the 

response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more features, 
a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, 
a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, 
a percept ive, balanced approach is evident  
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  Ou r  Tow n  –  Th or n t on  W i ld er  
 

Quest ion 
Number 

I ndicat ive content  

7 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• Mrs Gibbs is the mother of George;  Mrs Webb is the mother of 
Emily;  and Em ily dies in childbirth. Motherhood can be seen to  
be an important  part  of the play’s narrat ive st ructure as the cycle 
of bir th, love and marriage, and death unfolds 

 

• Mrs Gibbs and Mrs Webb are, to an extent , stereotyped by Wilder 
who shows them in t radit ional roles, feeding their  children and 
sending them to school. ‘They brought  up two children apiece, 
washed, cleaned the house’. The Stage Manager states that  he is 
impressed by their stamina, not ing that  ‘they have cooked three 
meals a day – one of them for twenty years, the other for forty’. 
They share chores together and discuss selling a piece of 
furniture to finance a t r ip abroad. Both belong to the church  
choir and discuss the organist ’s drinking problems 

 

• Mrs Gibbs is descended from a long local line in Grover’s 
Corners. She is described as a ‘plum p, pleasant  woman in her 
m iddle thirt ies’. She has never achieved her dream of v isit ing 
Par is, which gives an element  of pathos to her life. I t  is Mrs 
Gibbs who, on the morning of Em ily and George’s wedding, 
remarks:  ‘People are meant  to go through life two by two. Tain’t  
natural to be lonesome’. She is the only resident  of Grover’s 
Corners that  dreams of leaving the town 

 

• Mrs Gibbs dies of pneumonia, a sudden and unexpected death, 
demonst rat ing one of Wilder’s points – that  we may die before 
our dreams are fulf illed. She plays a maternal role even after 
death, act ing as a protect ive spir it  when Emily f irst  arr ives 
among the dead. As a spir it  she finds out  that  her legacy of $350 
helped George and Emily’s farm. More important ly, she supports 
Emily in developing pat ience – looking forward rather than back 

 

• Mrs Webb is described as ‘a thin, cr isp woman’. She focuses on 
the health and happiness of her children, stat ing:  ‘I ’d rather have 
my children healthy than br ight ’. Her character is quite two-  
dimensional;  she becomes a representat ive of mothers in general 
– busy and focused on her children. She chooses the dress that  
Emily will wear to school and, when Mr Webb sees his daughter 
looking out  of the window late at  night , he comments that  she 
had bet ter not  let  her mother catch her on a school night  

 

• Emily dies dur ing the birth of her second child. She is too young 
to face death and does not  embrace it . She m isses her son and 
wishes to return to Grover’s Corners, but  learns that  going back 
is fruit less and instead teaches the audience that  they should 
appreciate everything in life, including the precious value of a 
mother’s love for her children. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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  Ou r  Tow n  –  Th or n t on  W i ld er  

 

Quest ion 
Number 

I ndicat ive content  

7 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  bu t  t h e fo l low in g  p o in t s ar e l ik e ly  t o  

b e m ad e:  
 

• At  the end of the play, Em ily asks the Stage Manager, ‘Do any 
human beings ever realise life while they live it?’ The Stage 
Manager notes that  they do not  except  for ‘saints and poets 
maybe.’ The play’s central theme is focused on the importance of 
valuing everyday events and the nature of human existence 

 

• the play places importance on key life events and ceremonies as 
markers in human existence – George and Emily’s wedding and 
Emily’s funeral,  for example. The characters do not  seem to relate 
emot ionally or posit ively to ordinary day- to-day life 

 

• after death, Em ily learns of the value of existence and the 
frustrat ion caused by mortality.  She revisits her twelfth birthday 
and in vain at tempts to get  her mother to look at  her and not  take 
her presence for granted. Em ily realises that , when she was alive, 
she did not  value her fam ily and surroundings as she should have 
done and returns to the cemetery having learnt  this lesson that  the 
liv ing seemingly cannot  see 

 

• throughout  the play, characters m iss opportunit ies to live their lives 
fully because they are dist racted by less im portant  factors. Em ily 
tells George that  she was open to a relat ionship with him  all along, 
but  that  he was too busy with his baseball to not ice her. George 
realises that  the thing most  important  to him  is Em ily’s love and 
that  it  had been there for him  the whole t ime 

 

• rout ines are shown to be an important  feature in human existence. 
Daily life in Grover’s Corners follows a predictable pat tern:  Howie 
Newson delivers m ilk;  a Crowell boy br ings the newspaper;  and 
Constable Warren pat rols his beat . As the play progresses, these 
daily rout ines become more important  and the audience is made 
aware of how these elements enrich human existence 

 

t ime passes very quickly in the play and the st ructure of the three 
dist inct  days, plus part ial f lashback days, gives an impression of life 
that  is potent ially tedious but  speeding by. The apparent ly 
unimportant  events and conversat ions become increasingly 
important  and immediate – they reflect  a r ich and diverse 
community life, no mat ter how unexcit ing they are 

 

• Wilder promotes the value of small town life in this play, but  does 
not  idealise it . Problems exist  such as Simon’s ‘peck of t rouble’, but  
overall there is a sense of human kindness and st rength in this 
community. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  
1  

1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Sect ion B:  Prose 
 

Pr ide an d  Pr ej u d ice –  Jan e Au st en  
 

Quest ion 
Number 

I ndicat ive content  

8 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  

• Charlot te Lucas, who is 27, is the best  fr iend of Elizabeth Bennet  
and is six years her senior. She is intelligent  and clear-m inded. 
She speaks honest ly and has a good understanding of social  
class and status. After f irst  meet ing Mr Darcy, she comments, ‘I f 
I  may so express it , he has a r ight  to be proud’. She has a logical 
and pract ical approach to marriage and, at  her relat ively 
advanced age for an unmarried woman, is arguably running out  
of t ime to find a husband. She comments, ‘happiness in marr iage 
is ent irely a mat ter of chance’ 

• Charlot te’s views on let t ing a man know one’s feelings proves 
correct  because when Jane hides her feelings for Bingley, Darcy 
is unable to recognise that  her love for Bingley is genuine. This 
leads to confusion and unhappiness 

• Charlot te is keen to leave her parents’ house and cease being a 
burden to them. She marries Mr Collins ‘solely from the pure and 
disinterested desire of an establishment ’. She has neither 
independent  wealth nor good looks on her side, hence her 
acceptance of the obsequious and unat t ract ive Mr Collins. 
Readers may feel sorry for her while at  the same t ime adm ir ing 
her pragmat ism. She does t ry to find happiness within her 
marriage to Mr Collins by focusing on her household 

• she tells Elizabeth of her bet rothal to Mr Collins face to face as 
she is aware that  her fr iend will be upset  by this revelat ion. 
Elizabeth is horr if ied by the news, especially as Collins proposed 
to Charlot te the day after her own reject ion of his suit .  Char lot te 
responds to her concerns with t ypical pract icality and calmness, 
‘When you have had t ime to think it  over, I  hope you will be 
sat isfied by what  I  have done. I  am not  romant ic you know’ 

• although the novel st resses throughout  that  love and 
compatability are very important  in marr iage, Austen never 
condemns Charlot te’s marriage of convenience. I t  can be said 
that  Char lot te represents the common voice for marriage in the 
early nineteenth century 

• Elizabeth respects the way that  Charlot te m anages her home. 
She cleverly places her sit t ing room at  the back of the house in 
order to avoid spending t ime with Mr Collins. She chooses not  to 
hear when he makes embarrassing remarks in public. Her 

marriage presents a cont rast  to the romant ic relat ionship of 
Elizabeth and Darcy and shows that  not  all couples must  be the 
same in their partnerships 

• when the engagement  of Elizabeth and Darcy is announced, 
Charlot te visits them with Mr Collins, part ly to escape Lady 
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Cather ine’s bad temper but  also to spend t ime with her fr iend for  
whom she feels t ruly happy. 

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Pr ide an d  Pr ej u d ice –  Jan e Au st en  
 

Quest ion 
Number 

I ndicat ive content  

8 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  

• the ironic opening lines from the novel int roduce ambit ion – ‘I t  is a 
t ruth universally acknowledged, that  a single man in possession of 
a good fortune, must  be in want  of a wife’. I t  highlights the 
preoccupat ion of women in early nineteenth century English 
society of making a good marriage. Mrs Bennet  is desperately 
ambit ious to see her five daughters married off and the arr ival of 
the wealthy Mr Bingley in the local area is a mat ter of great  
interest  

• Jane’s walk to Netherfield in poor weather leads to her illness 
which allows her to spend more t ime with Charles Bingley, part  of 
Mrs Bennet’s ambit ious plan to marry one of her daughters off to 
him  

• Mr Collins, the young clergyman who is in receipt  of Lady 
Cather ine’s pat ronage, is pompous and ambit ious in his pursuit  of 
the Bennet  sisters. He is set  to inher it  Mr Bennet ’s property which 
can only be passed down to a male heir. Having discovered that  
Jane is not  available, he proposes to Elizabeth who turns him  
down. He later becomes engaged to Charlot te Lucas who marries 
him  for f inancial reasons. Elizabeth’s ambit ion to marry for love is 
in cont rast  to this 

• Miss Bingley is in pursuit  of Darcy and is unimpressed when Darcy 
shows interest  in Elizabeth. When Darcy and the Bingleys leave 
Netherfield and return to London, Jane is disappointed. She visits 
the city in the hope of seeing Mr Bingley but  does not  get  the 
opportunity and is t reated rudely by Miss Bingley. Jane’s ambit ions 
and happiness are effect ively crushed as the family closes ranks on 
her 

• Wickham’s ambit ion reflects his caddish personality as he lies 
about  Darcy and courts a number of young women to further his 
own ends. He elopes with Lydia and agrees to marry her in 
exchange for an annual income;  the Bennets at  first  believe this 
has been paid by Mr Gardiner. I t  later turns out  to have been 
provided by Darcy who has been instrumental in resolving the 
situat ion to protect  the reputat ion of the Bennets 

• Elizabeth shows signs of ambit ion in her words and act ions. She 
apparent ly hates materialism  and social climbing but  is openly 
impressed on seeing Pemberley for the first  t ime. She describes it  
as a ‘large, handsome, stone building’. She uses the word 
‘handsome’ frequent ly to describe the rooms and imagines herself 
as the m ist ress there, which suggests an undercurrent  of 
ambit ion. When Jane asks her sister when she was first  aware that  
she loved Darcy, she says:  ‘I  believe I  must  date it  from m y first  
seeing his beaut iful grounds at  Pemberley’. This may be tongue in 
cheek but  there is an element  of t ruth there too, perhaps. 
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To  

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  
1  

1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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To Ki l l  a  Mock in g b i r d  –  Har p er  Lee  

Quest ion 
Number 

I ndicat ive content  

9 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh o u ld  r ew ar d  

p o in t s w h ich  ar e clear ly  b ased  on  ev iden ce f r om  t h e t ex t . Th is is n o t  an  

ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  b e m ad e:  
 

• At t icus Finch is a good father to his children while Bob Ewell can be 
considered the polar opposite. Both men are single parents, widowers 
who must  face the challenge of br inging up their  children alone in a t ime 
of social and financial diff iculty 

 

• At t icus represents moralit y and reason;  he has a unique parent ing sty le, 
t reat ing Scout  and Jem as adults. They call him  ‘At t icus’ and he answers 
their quest ions honest ly and uses them to pass on his moral values. 
Scout  notes:  ‘Do you really think so?’ was a dangerous quest ion posed 
by At t icus because of his goal in get t ing them to see something in a new 
light  

 

• even though his t reatment  of Jem and Scout  is mature in approach, he 
st ill recognises that  they are children and allows them to make m istakes 
and learn from them. He is considered to be firm  but  fair, a qualit y that  
he uses in other parts of his life too, such as in the court  room when he 
quest ions Mayella about  the t ruth of her relat ionship with Tom Robinson. 
Miss Maudie admires the fact  that  At t icus ‘is the same in his house as he 
is on the public st reets’. He is able to repr imand the children when 
necessary, lecturing them about  not  resort ing to v iolence 

 

• Scout  is ready to fight  Cecil Jacobs at  school when he says that  her  
father defends ‘niggers’. At t icus tells her not  to use this word but  also 
explains to her that  however bit ter things become over the Tom  
Robinson t r ial, she must  walk away from confrontat ion as they (Maycomb 
residents)  are ‘st ill our fr iends and this is st ill our home’. At t icus teaches 
his children to respect  people such as Mrs Dubose and to be tolerant  of 
everyone. He teaches the children not  to judge people who have lit t le 
money. When Walter Cunningham  pours syrup on his food at  lunch with 
the Finches, Scout  teases him. At t icus tells her not  to judge others and  
to t ry ‘walking around in their  skin’. He is a model of respect  

 

• Bob Ewell is not  a good father;  he is the only person that  Scout  has ever 
heard of ‘who was fired from the WPA for laziness’. After the death of his 
wife, Mayella must  take up the posit ion of mother to the other children. 
She is beaten and abused by Bob who is a drunkard and despised by the 
community 

 

• Bob values neither the t ruth nor educat ion. His daughter does not  go to 
school as she is too busy keeping house. He sees himself as a hero in 
court , defending his daughter, but  by the end of the t r ial both he and 
Mayella are exposed as liars and the town knows that  she t ried to tempt  
Tom sexually rather than the other way around 

 

• I n at tacking Scout  and Jem, Bob Ewell demonst rates his at t itude to 
children in general. He has no respect  or care for them whatsoever. His 
death at  the hands of Boo Radley is a cont rast  to At t icus’ ability to 
prevail even when he is apparent ly defeated. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in the 

response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show lim ited 
appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of lim ited 
relevance 

• Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show some 
appreciat ion of the wr iter ’s craft  

• Some engagement  with the text  is evident ;  examples used are of 
part ial relevance 

• Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show sound 
appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more features, a 
clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show sustained 
appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sustained, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, a 
thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in the 

response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more features, a 
percept ive, balanced approach is evident  
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To Ki l l  a  Mock in g b i r d  –  Har p er  Lee  

 

Quest ion 
Number 

I ndicat ive content  

9 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• the threat  of v iolence is an undercurrent  throughout  the novel. 
Conflict  exists in the court room and in the views of the Maycomb 
community over the Tom Robinson case. Personal conflicts exist ,  
for example, for Boo Radley in his silent  existence in The Radley 
Place, effect ively impr isoned by his cruel and imposing father, 
and for Mrs Dubose in her f ight  with illness and morphine 
addict ion 

 

• somet imes violence is necessary. At t icus must  shoot  a rabid dog 
that  is posing a threat  to the town. The dog was once fr iendly 
but  shoot ing it  is the only sensible course of act ion. At t icus is 
described as the best  shot  in the county which impresses Jem, 
but  At t icus himself plays this down. At t icus says ‘Courage is not  
a man with a gun in his hand’. He must  also take an offensive 
posit ion against  Bob Ewell who threatens to dest roy the black 
populat ion 

 

• the Tom Robinson case fuels the threat  of racial host ility in 
Maycomb. When the men arr ive at  the jail with the intent ion of 
lynching Tom Robinson, the atmosphere is tense with the 
suggest ion of imm inent  violence. I t  is only the arr ival of Jem and 
Scout  that  dissipates the anger and murderous intent  of the 
mob. These are men who would normally be the Finches’ 
neighbours but  in this context  they are a dist inct  threat . Racial 
host ility can also be seen when Scout  and Jem are taken to the 
black church by Calpurnia where a black woman makes a 
menacing complaint  about  their presence 

 

• Bob Ewell’s v iolence towards Scout  and Jem is a dramat ic climax 
to the novel’s events. The scene builds as Scout  and Jem are 
walking home from the school pageant  and are followed by Bob 
who at tacks Jem, breaking his arm. Scout  is told to run by Jem 
but  falls over in her Hallowe’en costume and does not  see the 
ensuing st ruggle. The children are saved by Boo Radley who 
disarms Bob and kills him  with his own knife. Boo then carr ies 
home the unconscious and injured Jem 

 

• the main conflict  in the novel is between Tom Robinson and Bob 
Ewell. I n this conflict , however, Tom has few hopes of victory 
because of the prejudice and status of black people at  the t im e 
the novel is set . Tom is so afraid and convinced that  he can 
never win that  he runs away and is shot  in the process. His life 
ends in v iolence. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  

1  
1-6 • Lim ited knowledge and understanding of the text  evident  in 

the response 
• Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  
3  

13-18 • Sound knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are 
clear ly relevant  

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  

in the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is assured, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Th e En g l ish  Teach er  –  R K Nar ay an  
 

Quest ion 
Number 

I ndicat ive content  

1 0 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  

• the t it le of the novel itself defines the importance of Krishna’s 
role as a teacher of English. I t  is sem i-autobiographical as it  
reflects aspects of Narayan’s own life. Kr ishna is an English 
teacher at  the Albert  Mission College in Malugdi, I ndia. 
Throughout  the novel,  Kr ishna at tempts to teach himself to be 
‘grateful to life and to death’ 

• when the novel opens, Kr ishna is liv ing in a hostel near the 
university. He is wear ied by academic life, ‘reading for the fift ieth 
t ime Milton, Car ly le and Shakespeare’. He had previously lived 
here as a student . His life is governed by a rout ine that  is 
predictable and he is not  very happy in his role as an English 
teacher, describing it  as ‘living like a cow’ with ‘a cont inuous 
sense of something m issing’. The arr ival of his wife, Susila, and 
baby daughter, Leela, leads him  to reappraise his prior it ies in  
life. I n an outburst  with a student  he says:  ‘Don’t  worry so much 
about  these things – they are t rash, we are obliged to go through 
and pretend we like them, but  all the t ime the problem  of liv ing 
and dying is crushing us’ 

• Susila and Leela can both be considered teachers in the novel as 
they show Kr ishna a life of domest ic happiness and love that  he 
had previously not  experienced. Susila teaches him  how to give 
and take, for example, the incident  when she sells his clock 
results in disharmony, but  Kr ishna learns from it  and the 
relat ionship cont inues to grow. Leela teaches him  about  the 
nature and importance of childhood. He learns, the hard way, of 
the unpredictability of life and death through Susila’s illness. The 
doctor asserts that  typhoid ‘is the one fever which goes strict ly 
by its own rules’ and that  Susila will be well in a few weeks. 
Susila dies 

• the Headmaster is a caring and profound man who puts his 
students, whom he deems ‘angels’, at  the top of his list  of 
pr ior it ies. He teaches morality through his own methods but  
neglects his own fam ily. On the day his death is predicted by an 
ast rologer ‘who can see past , present  and future as one’ he does 
not  die but  does leave his fam ily. The Headmaster is a teacher of 
children but  he also teaches Krishna on his journey to 
enlightenment  

• in the second half of the novel, Kr ishna resigns from his job 
having learnt  through meditat ion and the example of children 
that  there is a more genuine way to live. ‘Children have taught  
me to speak plainly, without  the varnish of the adult  wor ld’.  He 
learns from a medium  how to communicate with the spir it  of 
Susila who teaches him  how to live a genuine life. Reject ing 
western literature and philosophy, he embraces spir itual freedom 
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and eventually is taught  by Susila to communicate direct ly with 
her, thus breaking the physical barr ier that  separates life from 
death. 

 

Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  
1  

1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12 • Some knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18 • Sound knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are 
clear ly relevant  

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24 • Thorough knowledge and understanding of the text  evident  

in the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30 • Assured knowledge and understanding of the text  evident  in 

the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is assured, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Th e En g l ish  Teach er  –  R K Nar ay an  
 

Quest ion 
Number 

I ndicat ive content  

1 0 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
• there are numerous journeys in the novel, including spir itual, 

emot ional and physical j ourneys. The cent ral j ourney involves 
Krishna’s personal development  from dissat isfact ion with life to 
contentment  and happiness. This journey of personal 
development  takes place as a result  of a series of unpredictable 
events 

 

• physical j ourneys in the novel include:  Krishna’s walk down to 
the r iver;  his walk with Susila to v iew the house they hope to 
move to;  and his v isit  to the medium, when he follows the young 
boy who presents him  with Susila’s message. Often these 
physical j ourneys show aspects of life in I ndia, including its uglier 
side, through the descript ion of the toilet  where Susila catches 
her fatal illness. The st reet  where the Headmaster lives has poor 
sanitat ion and is a place where ‘unkempt  and wild- looking 
children rolled about  in the dust ’.  Kr ishna’s journey here throws 
light  on condit ions in I ndia, even for those of relat ively high 
standing 

 

• Krishna’s journey as a husband and father is a key part  of the 
novel as he learns to live a different  k ind of life with his fam ily. 
This cont rasts starkly with his life as a single academic working 
at  the university in a tedious rout ine. Kr ishna expected that  his 
and Susila’s v isits to see houses should be an ordered and 
predictable exper ience, but  instead Susila brought  
unpredictability, such as walking barefoot  and get t ing locked in 
the infected toilet .  I t  is Susila who wants to make the diversion 
to the river while the rat ional Kr ishna would have opted for the 
most  direct  route 

 

• Krishna’s journey in spir itual enlightenment  forms a significant  
theme in the novel. He develops through his journey of grief at  
the loss of his wife. At  f irst , his m isery at  her loss prompts him  to 
consider commit t ing suicide. He only goes on because of his 
responsibilit ies to his daughter, Leela. Eventually he is contacted 
by a medium via a m essage from a young boy and begins to 
meditate and interact  with his wife’s spir it . He reaches the point  
by the end of the novel where he is able to communicate with  
her direct ly 

 

• ult imately, he achieves a state of physical peace and 
contentment  where he ceases to need earthly things such as 
money or work, instead communicat ing direct ly with his dead 
wife:  ‘“Susila!  Susila! ”  I  cr ied’. Previously he had mocked his 
wife’s spir itual devot ion:  ‘Oh!  Becoming a yogi! ’ He now relies on 
her guidance from beyond the grave which indicates that  his 
journey is over as he finds t rue happiness in his existence. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Of  Mice an d  Men  –  Joh n  St e in b eck  
 

Quest ion 
Number 

I ndicat ive content  

1 1 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
• Curley is the son of the ranch boss and therefore carr ies high 

status. He is described as a ‘thin young man with a brown face, 
with brown eyes and a head of t ight ly cur led hair ’. Cur ley is 
described by Candy as a boxer – ‘handy with his f ists’ 

 

• Curley is immediately host ile to Lennie and George upon first  
meet ing them. Steinbeck describes him  as cold when looking at  
the men and describes how his ‘hands closed into fists’. He is 
part icular ly pugnacious in his approach to Lennie, t ry ing to 
demand that  Lennie speaks to him  direct ly rather than let t ing 
George do the talk ing 

 

• Candy explains to the men that  Cur ley is ‘like a lot  of lit t le guys, 
hates big guys’. He warns them of Cur ley’s tendency to pick 
fights and also points out  the glove full of vaseline that  Curley 
wears to keep his hand soft  for his w ife. Curley demonst rates 
jealousy when it  comes to his wife talk ing to any of the other 
ranch hands and t r ies to pick fights, even with Slim. Although he 
is the boss’s son, Slim  enjoys higher status on the ranch due to 
his calm  demeanour and skill at  his j ob. This makes Curley 
part icular ly j ealous of Slim  

 

• Curley turns on Lennie after get t ing angry when Carlson calls 
him  a coward. Lennie’s smile angers Cur ley, who starts beat ing 
and punching Lennie. Curley’s aggression is evident  in this part  
of the novel but  when George tells Lennie to ‘Get  him ’, Cur ley’s 
hand is broken as Lennie finally defends himself. Cur ley’s pride 
will not  allow him  to tell the t ruth of what  has happened to him  
and Slim  successfully convinces him  to say that  he got  his hand 
caught  in a machine 

 

• Curley is an inconsiderate husband, v isit ing the brothel in town 
even though he is married. His wife descr ibes him  as ‘not  a nice 
fella’ and reveals that  she met  him  the night  she was 
disappointed by a broken prom ise from a guy who said she could 
be in pictures. Cur ley seems to view his wife as a possession 

 

• Curley’s response to the death of his wife reflects his lack of care 
for her. He is far more interested in lynching Lennie than 
suffering any kind of upset  at  the loss of his wife. I t  is suggested 
by Slim  that  he should stay with his wife but  he is determ ined to 
lead the posse to catch Lennie 

 

• Curley has no empathy or understanding. He is the first  to come 
upon the body of Lennie and notes that  he has been shot  in the 
back of the head. He is confused by George and Slim ’s sadness 
at  Lennie’s death. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for  literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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Of  Mice an d  Men  –  Joh n  St e in b eck  
 

Quest ion 
Number 

I ndicat ive content  

1 1 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  

• the deaths in the novel r ise in terms of significance as the story 
progresses, from mice at  the beginning of the novel to Lennie by 
the end 

• Lennie’s accidental k illing of the m ice he pets could be 
considered to be a foreshadowing of the later t ragedy when he 
kills Cur ley’s wife by reason of his incredible st rength. I n the first  
chapter, his exchange with George:  ‘That  mouse ain’t  fresh’, 
reflects the reality of physical death. Lennie pets the mice so 
hard that  he crushes their skulls. The fragilit y and t ransience of 
life are emphasised in these small k illings 

• Candy’s dog has great  significance in the novel because it  is his 
only companion and has been with him  for  many years. He is 
proud of the dog, describing its prowess as a sheep dog in its 
younger years. Car lson pushes for the dog to be put  down 
because of its age and the fact  that  it  smells bad in the bunk 
house. Candy t r ies to resist  this but  even Slim  is in favour of the 
dog being put  out  of its m isery 

• the death of Candy’s dog represents a significant  death in the 
novel. I n its symbolic suggest ion that , when a liv ing thing is of 
no use, it  should die. This provides a stark reality about  the r ight  
to live and who has the power to decide if someone or something 
should die. Candy’s remark, ‘I  should have shot  that  dog myself’,  
reverberates at  the end of the novel when George has to kill his 
best  fr iend to prevent  his suffer ing 

 

• Lennie is delighted to receive one of Slim ’s puppies and spends 
t ime playing with it  in the barn, but  his unusual st rength once 
again gets the bet ter of him  as he accidentally k ills the animal 

• the death of Cur ley’s wife is v iolent  and sudden. Lennie is again 
unaware of his own st rength and seems unsure whether or not  
she is dead, cont inuing to talk to her after he has accidentally 
snapped her neck 

• in terms of deaths, the creatures that  die in the novel grow in 
significance unt il the death of Lennie at  the end. The death of a 
mouse moves up to that  of an old dog, to the puppy to Curley’s 
wife to Lennie himself. Animals can be seen as a cont inuum of 
suffering in the novel.  Lennie’s death forms the novel’s climax 
and is a moving and dramat ic moment  as George first  comforts 
him  with talk of the rabbits before shoot ing him  in the back of 
the head 

• at  the very end of the novel, the water snake is k illed by a heron 
showing the circle of life and confirm ing the novel’s symmetrical 
st ructure. This cruel but  natural event  at  the end of the novel is 
significant  in its reflect ion of life and death. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for  literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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  Role o f  Th u n d er , Hear  My  Cr y  –  Mi ld r ed  Tay lo r  

 

Quest ion 
Number 

I ndicat ive content  

1 2 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• children play a significant  role in the novel.  Cassie is the narrator 
and protagonist .  As the second oldest  Logan child at  nine years 
old, she is well placed to view the novel’s events, yet  has the 
innocent  perspect ive to tell the story honest ly. This adds 
emphasis to the presentat ion of growing up in the south and, 
through her naivety, also helps the reader to understand the t rue 
impact  of racial prejudice at  the t ime. The Logan fam ily teach 
their children effect ively throughout  the novel and the younger 
children look to Cassie for support  

 

• Stacey Logan is a twelve-year-old boy who is the eldest  of the 

children in the Logan fam ily. He is between child and man and 

he shows courage in t ry ing to help his good fr iend, TJ, when he 

gets into t rouble. However, it  is TJ who tells the school board 

that  Mrs Logan is not  teaching them  from the county- issued text  

book, which causes tension between Stacey and TJ 
 

• Christopher John is a m ild and t im id child. He is seven years old 

and the second youngest  of the Logan children. He enjoys food 

and is quite plump. He does not  like to be left  behind but  he also 

likes to stay safe at  home 
 

• Lit t le Man is the youngest  of the Logan children at  six years old 

and is in the first  grade at  school. He is a clever child who was 

able to read before he went  to school. He shows courage by 

refusing to accept  damaged books thrown out  by white children. 

He is a proud and organised indiv idual who dist rusts the 

educat ion system and throws light  on its inj ust ices 
 

• TJ Avery is a t roublemaker and fr iend of Stacey. He has a 

younger brother called Claude and is the son of sharecroppers. 

Cassie learns through TJ’s t roubles that  cr imes by black children 

can bring about  an adult  punishment . TJ turns to stealing and 

finally gets into t rouble for taking part  in a robbery with two 

white boys who wrongly accuse him  of murdering the 

shopkeeper 
 

 

Jeremy Simms is a white boy who is beaten for walking to school with 

the Logans. He has a sister, Lillian Jean, who is frequent ly rude to 

Cassie. Jeremy shows that  not  all children are condit ioned to racial 

prejudice and offers hope that  the black and white community could 

one day live in peace and equalit y. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  

50 

 



 

  Role o f  Th u n d er , Hear  My  Cr y  –  Mi ld r ed  Tay lo r  

 

Quest ion 
Number 

I ndicat ive content  

1 2 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  
r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• there is a great  deal of despair in this novel,  not  least  the 
situat ion of racial prejudice and inequality shown through the 
eyes of the child narrator, Cassie Logan. The ‘Berry Burnings’ 
and Mr Tatum being tarred and feathered are examples of the 
ineffectuality of the law in prevent ing injust ice and violence 
against  the black com munity 

 

• the fir ing of Mary Logan by the white school board reflects a loss 
of hope. She is incensed at  the fact  that  black students are 
expected to use the cast -off books of the white students, but  her 
at tempt  to stand against  this injust ice results in her losing her 
job. Without  equality in educat ion, there can be no hope for 
genuine equality between the white and black communit ies 

 

• the sheriff follows the orders of Mr Granger to the let ter, turning 
a blind eye to lynchings and violence against  black people. This 
represents a loss of hope as the very indiv idual who is employed 
to enforce the laws of the land and see just ice done is obeying 
the prejudiced orders of a white man 

 

• there is both hope and despair in the them e of land. The Logans 
own their own land but  must  work hard as a team to defend it . 
When they boycot t  the Wallace store, Mr Jamieson warns them 
that  they could lose their land as a result ,  but  Papa refuses to 
back down 

 

• to stop the lynching of TJ, Papa starts a fire in the cot ton field 
which means that  the local black farmers and the lynch mob 
must  work together to put  it  out  and therefore preserve their 
livelihoods. There is a sense of hope that  the two fact ions work 
together when their common interest  is threatened, but  a note of 
despair that  Papa has to go to such ext reme lengths to prevent  
an act  of v iolence 

 

• some readers may find the ostensibly happy ending to the novel 
cont rived. The sadness caused by TJ’s arrest  and the knowledge 
of his inevitable punishment  serves to balance the happy ending. 
While many of the dangers to the Logan family have been 
resolved, there have been losses along the way. Cassie has 
experienced first -hand the realit ies of racism and the message is 
that  there is hope for survival but  that  this is tempered with the 
inevitability of sadness and sacrifice. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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1 9 t h  Cen t u r y  Sh or t  St o r ies  
 

Quest ion 
Number 

I ndicat ive content  

1 3 ( a)  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 
t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
 

• in the opening descr ipt ion, Tony Kytes is described as ‘quite 
the women’s favourite’, which shows his popular it y with 
females. This implies a certain stereotype of women falling for 
a certain kind of man 

 

• Tony gets engaged to Milly Richards, ‘a nice, light , small 
tender lit t le thing’.  This is quite a clichéd and two-dimensional 
descript ion of the character who, it  is implied, is passive and 
possibly fr ivolous. Marriage is considered to be the goal of all 
the women in the story 

 

• Unity Sallet  is described as ‘a handsome gir l’ who had shown 
affect ion to Tony before he got  engaged. Their  conversat ion 
could be described as flir tat ious. Tony is an opportunist  in his 
at tempts to court  her when he is already commit ted to Milly. 
Unity says:  ‘Why did ye desert  me for that  other one?’ and ‘I  
should have made ‘ee a finer wife’ shows a preoccupat ion 
about  looks and the need to compete with Milly 

 

• at t itudes to women are presented humorously in the story. 
Women are port rayed as sharp- tongued. They are also 
presented as biddable and easily t r icked 

 

• Hannah is init ially presented as dism issive of Tony:  ‘she 
tossed her head a lit t le disdainful…’ Her descript ion is, like 
that  of the other women, st ill quite two-dimensional and 
shows women as interchangeable figures rather than 
indiv iduals in their own r ight .  ‘Well,  now, to be quite honest  
dear Tony do you like her bet ter than me?’ This presents 
Hannah as compet it ive for Tony’s at tent ion also 

 

• Tony’s father advises him  to come out  into the open, be 
honest  and choose one gir l. The father’s recommendat ion of 
Milly puts Tony off her. This suggests that  women are more 
at t ract ive when inaccessible. Tony marr ies Milly in the end;  
she accepts the lies that  she has always been the one for him  
when, in fact , Unity and Hannah have walked away from him  

 

• Other stories that  could be used to answer this quest ion 
include:  The Yellow Wallpaper, News of the Engagement  and 
Twenty-six Men and a Girl.  
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used are 
of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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1 9 t h  Cen t u r y  Sh or t  St o r ies  
 

Quest ion 
Number 

I ndicat ive content  

1 3 ( b )  Ex am in er s sh ou ld  b e aler t  t o  a  v ar iet y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  bu t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  b e m ad e:  
• the iconic Baker St reet  locat ion of the room s of Sherlock Holmes 

is used as a set t ing in this story. Sherlock Holmes is described as 
standing fully dressed by Watson’s bed. This is a Victor ian home 

with a client  wait ing in the sit t ing room. The set t ing fulf ils the 
criter ia for a mystery tale. Later in the story, a man visits and is 
described as fram ing himself ‘in the aperture’ 

 

• another visitor, Helen Stoner, describes how she lives with her 
stepfather at  Stoke Moran. This is a big estate on the western 
border of Surrey, the ancest ral home of the Roylot ts. I t  is 
described as so large it  expands into Berkshire. This sense of 
scale suggests an epic set t ing in cont rast  to that  of the Baker 
St reet  rooms. The family have lost  all their  money and only a 
few acres of land are now left  along with the 200-year-old house 

 

• Helen tells of how liv ing in Calcut ta, in a hot  count ry, had made 
her stepfather more violent . This shows the effect  of set t ing on 
character, ‘intensified by his long residence in the t ropics’. She 
describes how I ndian animals, including a baboon and a cheetah, 
roam freely over the Stoke Moran grounds, which sets an 
unusual and exot ic backdrop for the mystery 

 

• the manor house is described as having only one wing inhabited. 
She relates the detail of the bedrooms on the ground floor and 
sit t ing rooms as being in a cent ral block. She relates the story of 
the howling wind and scream of her sister which caused her to 
run down the passage and find her dying. Conan Doyle uses the 
technique of pathet ic fallacy to create atmosphere through ‘the 
creaking of an old house’ 

 

• Holmes’ quest ioning of Helen reveals the im portance of the 
set t ing in solv ing the mystery:  ‘…if the lady is correct  in saying 
that  the flooring and walls are sound, and that  the door, window 
and chimney are impassable, then her sister must  have been 
undoubtedly alone when she met  her mysterious end’. Holmes 
and Watson visit  and explore Stoke Moran, where the details of 
the house’s st ructure form  an integral part  of their invest igat ions 

 

• any other story could be used to answer this quest ion. 
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Level Mark A01/ A02/ A04 

 0 No rewardable material.  

Lev el  1  1-6 • Lim ited knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is basic, examples used are of 
lim ited relevance 

• Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12 • Some knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

• Some engagement  with the text  is evident ;  examples used 
are of part ial relevance 

• Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18 • Sound knowledge and understanding of the text  evident  in the 
response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the wr iter ’s craft  

• Engagement  with the text  is sound, examples used are clearly 
relevant 

• Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24 • Thorough knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

• Engagement  with the text  is sustained, examples used are 
fully relevant  

• Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30 • Assured knowledge and understanding of the text  evident  in 
the response 

• Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

• Engagement  with the text  is assured, examples used are fully 
relevant 

• Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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